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Introduction:
At the dawn of the third millennium,

societies and civilizations are in a constant state
ofdynamic transformation culturally, economically,
and politically. Economic globalization need a
world at peace so that it can function securely
and flourish, andone of the basic requirements
for attaining this necessary security and an effective
andsustainable development of the world, is the
building of a new global and regionalculture and
literature of peace.A harmonious peace culture that
counteracts violence and exposes and promotes
theprogress of a peaceful human civilization is urgently
needed. Its major aims should be:
1. To address the global and regional, cultural

and ethical root-causes of violence, conflicts
and war.
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ABSTRACT
The main aim of education is to create peace-loving citizens capable ofparticipating in building
a peaceful and sustainable society. Integrated and systematiceducation for peace can achieve
a shared culture of peace. In the new millennium, asthe world has become increasingly
interdependent and interactive, peace educationseeks to harness the power and intellect of
future generations in the hope of buildinga sustainable culture of peace together. International
education for peace is largelyresponsible for saving subsequent generations from the scourge
of war. Influenced bythe consequences of positive and negative globalization, peace education
forstudents is highly significant. It allows them to commit themselves to building asustainable
and peaceful community. It is clear that their experiential and receivedknowledge they have
acquired through peace education will sow the seeds of a cultureof peace for future
generations. The purpose of this paper is to discuss the significanceof peace education for
students as part of education.

Key Words: Peace Culture, Peace Education, Globalization

2. To build harmonious bridges of culture,
understanding, and respect amongpeople nation.

A powerful and influential peace culture
would create values, ideas, and ethics, which
reached various sectors of the society. Culture is
the very core and essence of individualand national
identity. The kind of culture, literature, values, and
norms that peopleexposed to and absorb, and what
they read and watch, determines the basic ideas,
ethics, and norms which affect and motivate them
throughout their lives. After an “atomic mushroom”
twentieth century that witnessed two devastating
WorldWars, and many cruel and senseless regional
ethnic wars that most often did not bringany
solutions to conflicts, it seems that humankind has
not yet learnt that conflictsshould be resolved by
other means than killing.
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Peace Education:
Peace education may be defined as the

process of acquiring the values, the knowledge and
developing the attitudes, skills, and behaviours to
live in harmony with oneself, with others, and with
the natural environment. Peace education is a series
of teaching encounters that draw from people, their
desire for peace, nonviolent alternatives for
managing conflict, and skills for critical education
can also be thought of as encouraging a
commitment to peace as a settled disposition and
enhancing the confidence of the individual as an
individual agent of peace; as informing the student
on the consequences of war and social injustice;
as informing the student on the value of peaceful
and just social structures and working to uphold
or develop such social structures; as encouraging
the student to leave the world and to imagine a
peaceful future; and as caring for the student and
encouraging the student to care for others. Peace,
as an integrative perspective for the school
curriculum, is an idea whose time has come.
Education for peace, as distinguished from peace
education, acknowledges the goal of promoting
culture of peace as the purpose shaping the
enterprise of education. If implemented withvigour
and vision, education for peace can make learning
a joyful and meaningful experience. Education for
Peace requires a reduction in curriculum load.
Peace offers a contextually appropriateand
pedagogically gainful point of coherence for all
value. In the event of a conflict of interests, the
claims of justice must take precedence over the
dynamics of peace in the interests of peace in the
long run, lest peace becomes areoppressive or
retrograde ideology. The purpose of education
goes beyond the propagation of knowledge. As
Daniel Webster said, “Knowledge does not
comprise all that is containedin the larger term of
education. The feelings are to bedisciplined. The
passions are to be restrained. Trueand worthy
motives are to be inspired….And puremorality is
to beinculcated in all circumstances”. Education for

peace is different from peaceeducation. In the latter,
peace is a subject in the syllabus. In the former,
peace becomes the shaping vision ofeducation.
This implies a paradigm shift in the totaltransaction
of education. Currently, the enterprise ofeducation
is driven by market forces. Education forpeace is
notantagonistic to the market, but it does
notrecognise the market as the purpose of
education. Themarket is only a part of our life-
world. Education forpeace is education for life, and
not merely training forlivelihood. Equipping
individuals with the values,skills, and attitudes they
need to be wholesome personswho live in harmony
with others and as responsiblecitizens is the goal
of education for peace.
Initiatives For Peace Education:

We are at present halfway through the
decade for thepromotion of a culture of peace,
asapproved bythe United Nations (UN) General
Assembly in 1999.2000-2010 was declared by
the UNESCO as theInternational Decade for
Promotion of a Culture ofPeace and Non-violence
for the Children of the World.The last five decades
have witnessed several significantadvocacies for
educat ion for peace. The UNESCO
recommendations on education for international
understanding, peace, human rights, and
fundamental freedoms (1974) and UNESCO’s
1994 action plan foreducation for peace, human
rights, and democracy,endorsed by 144 countries,
are two of the prominent landmarks. ASP net was
launched by UNESCO in 1953to promote
international understanding and peace. Asof 2003,
ASP net includes 7500 institutions rangingfrom
nursery schools to teacher training institutions in170
countries. The network is dedicated to the pursuitof
peace, liberty, justice, and human development.
An innovative pilot project on “peace and
disarmament education” is being implemented in
fourcountries: Albania, Niger, Peru, and Cambodia,
by theUN Department of Disarmament Affairs
(UNDDA) andThe Hague Appeal for Peace
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(HAP). The Centre for Research on Education for
peace (CERPE) at the Universityof Haifa, Israel,
which has been functioning since in 1998 serves
as an interdisciplinary an international forum for the
scholarly study of educationfor peace. The Earth
and Peace Education Associates International
(EPE),New York, is yet another organisation which
promotesbasic values related to peace, viz.,
sustainability, on-violence, social justice,
intergenerational equity, and participatory decision-
making. Besides these, a number of other
organisations around the world are working
forpeace. Many institutions in the country are
working forthe promotion of peace, particularly
Gandhian idea of peace, the Gandhi Peace
Foundation, Gandhi Smritiand DarshanSamriti,
Gandhian Institute of Studies, and Jaipur Peace
Foundation being prominent examples. Non-
governmental Organisations (NGOs) have been
contributing to different aspects of peace studies,
viz., human rights, gender discrimination, and
environment. There is need for networking among
all such institutions in order to enhance their
effectiveness.
Policy Perspectives: A Brief Overview:

The approach to education in the pre-British
period, as the Report of the University Education
Commission (1962) points out, was shaped by the
awareness that “education should not stop with the
development of intellectual powers but must
provide the student…acode of behaviour based
on fundamental principlesof ethics and religion.”
The BritishPeriod, otherwisetermed the Raj, in
contrast, marked a hiatus in thehistory of education.
The attitude of the Raj wasnegative, even
antagonistic, to religious and moraleducation. The
Education Commission of 1882, however, ventured
to recommend the inclusion of moral education in
the curriculum, which thegovernment dismissed as
“impractical” in 1884.The Report of the Central
Advisory Board of1944-46, however, marked a
departure in the thinking on the subject. It

recognised that “religion in the widest sense should
inspire all education and that a curriculum devoid
of ethical basis will prove barren in the end.”This
did not, however, result in any change on the
ground. The Special Committee appointed to study
the feasibility of implementing this recommendation,
under the Chairmanship of Bishop G. D. Barne,
cameto the conclusion that religious education
should be “the responsibility of the home and
community towhich the pupil belongs.”The Report
of the Secondary Education Commission of 1952–
53 is a significant landmark inthe thinking on moral
and religious education. Itidentified character
building as the defining goal of education. “The
supreme end of the educative processshould be
the training of the character and personality of
students in such a way that they will be able to
realise their full potentialities and contribute to the
well-being of the community.” The report
prescribed moralinstruction as the means to achieve
this goal. Itrecommended, besides, an integrative
approach tomoral instruction rather than treating it
as a separate subject. In respect of “religious
instruction”, however, the report stipulated that it
“may be given in schoolonly on a voluntary basis
and outside the regular schoolhours, such instruction
being confined to the childrenof the particular faith
concerned and given with theconsent of the parents
and the managements.”The Report of the University
EducationCommission (1962) struck a more
confident note. “Ifwe exclude spiritual training in
our institutions,” theReport warned, “we would be
untrue to our wholehistorical development.” The
Report then goes on tomake a case, not for
religious or moral education, butfor evolving “a
national faith, a national way of lifebased on the
Indian outlook on religion, free fromdogmas, rituals
and assertions.” The Education Commission of
1964–66 put the spotlight on “education and
national development”, from whichperspective it
identified the “absence of provision foreducation
in social, moral and spiritual values” as aserious
defect in the curriculum. The commission
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recommended that these values be taught with
thehelp, wherever possible, of the ethical teachings
of great religions.” Agreeing with the Sri Prakasa
Committee Report it recommended “direct moral
instruction” forwhich “one or two periods a week
should be set asidein the school time-table.”The
National Policy on Educat ion (1986)
expressedconcern over “the erosion of essential
values and anincreasing cynicism in society”. It
advocated turningeducation into “a forceful tool
for the cultivation ofsocial and moral values”.
Education should “fosteruniversal and eternal
values, oriented towards the unityand integration
of our people”. The Programme of Action of 1992
tried to integrate the variouscomponents of value
education into the curriculum atall stages of school
education, including the secondarystage. The
National Curriculum Framework for School
Education (2000), echoing the National Policy on
Education (1986), lamented the “erosion of
theessential social, moral and spiritual values and
anincrease in cynicism at all levels.” Against this
backdrop, the framework advanced a plea to
integrate valueeducation into the curriculum. Stating
that what wasrequired, however “is not religious
education buteducation about religions, their basics,
the valuesinherent therein and also a comparative
study of thephilosophy of all religions.” The
framework prescribed an integrative approach.
Value education and educationabout religions
should be “judiciously integrated withall subjects
of study”. The shift of focus, over the decades,
from religiousand moral education to education for
peace, via valueeducation, parallels the shifting
sense and sensitivitiesin the larger context of
education. Remedies point tomaladies. The
acceptance of education for peace as a necessary
ingredient  of holistic educat ion in the
westerncontext was driven by deepening anxieties
about therise and spread of violence. A similar
pattern is obtainedin our context as well.
Role of Teacher in Inculcating Values Among
Students:

Education is a mean of value development.
The end  product is development of moral
character, personality and good human being. The
teacher has a great role in making the students good
human beings and this is possible only if he himself
is a good human being. The whole thrust of
education is the development of values in human
behaviour. Educational values are those activities
which are good, useful and valuable from the point
of view of education. These contribute to every
sphere of life. The teacher should help in making
understand the various principles of life to the
students and thereby inculcate educational values
among students. These values signify a code of
principles which are essential for leading a noble
life. It helps in building of character. The moral
values which need to be inculcated among the
students by the teacher are honesty, truthfulness,
moral stability, good character, kindness, purity,
sympathy and humility. It would help in developing
the capacity of earning, vocational efficiency,
character, healthy personality, use of leisure time.
It promotes social efficiency by developing skills
of social adjustments.  Swami Vivekananda
asserts, “Education is the manifestation of divine
perfection already existing in man. The ideal is that
we must have the whole education of the country,
spiritual and secular in our hands and it must be on
national lines, through national method as far as
practicable. There should be an institution to train
teachers who must go about preaching religion and
give secular education for our people.” In the view
of R.N. Tagore, “The greatest use of education is
not merely to collect facts, but to know man and
make one self-known to man.” Teacher can be a
significant factor in the inculcation of values in the
students such as Equality, Justice, Liberty and
Fraternity, development of vocational and social
efficiency, development of character, development
of balanced personality, reorganization and
reconstruction of experience, creation of good
citizenship, adjustment with the environment and
its modification and utilization of leisure time.
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Teacher should teach to the students that
every religion contains components of belief, rituals,
information and knowledge, behavioural
consequences and the expectations that guide the
whole system. Meaningto life and reality. Spirituality
connects, with the self, others, god and native.
Social scenario in India and the world over
demands an active Teacher population striving for
peace and tolerance and hence the Teacher needs
to take this agenda. The teacher has a great role in
the process of a child’s growing socialization. The
role of a teacher during a child’s early years of
development is vital for children’s physical and
mental growth at this time. The teacher observes
how the prepared environment works for a child,
how children engage in materials and then the
teacher adjusts the environment to their needs. This
is very important in supporting a process of
socialization through which the true nature of a child
is revealed. Teacher has a great role in giving peace
education to the students and thus promoting
communal harmony among students. Peace
education is the process of acquiring the values,
the knowledge and developing the attitudes, skills,
and behaviours to live in harmony with oneself,
with others, and with the natural environment.
Teacher has a great role in Nation building which
is a constructive process of engaging all students
in building social cohesion, economic prosperity
and political stability in an inclusive and democratic
way. It is important to note that the priceless
resource of any country is its human resource.
There is no other resource that matches the human
being, because mankind is the foundation or the
corner stone of any development and civilization.
Out of the human intellect, a nation is built. This
can be confirmed by the fact that many countries
are able to attain steady growth and development
with limited natural resources through the
intelligence of their people and the labour force.
Students are a crucial segment of a nation’s
development. Thus teacher’s contribution is highly

needed in promoting peace education and
communal harmony among students.
Global Literacy for Promoting Cultures of Peace

Education is an effective weapon to end
wars if it is used as a seed to grow the
nextgeneration into mature, peace-loving citizens
of local and global communities. If an educator is
an artist, education is the greatest of the arts
sincethe medium is the human mind, love, spirit
and attitude which are required for globalpeace
and local welfare (Nakamura: 2004).Therefore,
multicultural and transcultural perspectives,
respecting each culturalidentity would be more vital
in the true sense of globalization, which should be
primarilycultivated as a kernel of global literacy
through global citizenship education. Theremust be
several basic attitudes to be cultivated as a new
paradigm of global education. First of all, educators
should be very aware of the urgent necessity of
peaceful andsustainablecoexistence on this fragile
earth. Secondly, we should clarify the truemeaning
of globalization as a transformation from
ethnocentrism into multi-culturalism. Thirdly with
the power of human love weshould plant seeds of
global literacy deep in the hearts of students in
order to create amore peaceful world. Global
literacy is a premise of global peace. Global literacy
includes cross-cultural competence and sensitivity
with multicultural, transcultural and transnational
perspectives. It also requires communicative
competencein an international language for global
dialogue in order to solve common humanproblems
with people of the world. Moreover, it develops
cognitive, affective, socialskills to reconcile from
mutual strength and integrate seemingly opposing
values ona higher level for the purpose of equitable
coexistence.
Conclusion:

The construction of peace and the promotion
of development is theresponsibility ofindividuals,
groups and international society. Responsibilities,
dutiesand rights exist at every level and form the
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basis of peace and development education
programs. The role of education is essential to the
promotion of a culture of peace at the level
ofsociety, which is made up of people, groups and
communities. Education plays a keyrole in teaching
about conflicts, solidarity and global citizenship.
Peace anddevelopment education should not be
limited to school settings, which is the
currenttendency, and their importance in training
facilitators of groups of young people, neighbours,
women and other social networks should be
highlighted. Formal education should promote
curricula that encourage agreater understanding of
the roots of conflict, in this way offering students
the keys tounderstanding the current world. In order
to do this, it is essential to improve thetraining of
teaching staff and the content of curriculum,
courses, manuals andpedagogical materials,
including new technologies in education. At the
international level, multilateral organizations must
guarantee the protection ofhuman rights, protection
of minorities, protection in armed conflicts, and
protection ofthe environment. Education must
promote the formation of a wide alliance of actors,
which canas a new paradigm of education for
peace, cultivating global literacywill guide the next
generation to walk into the deep forest of cultural
diversity with the necessary attitude toward issues
of cultures. Consequently, it will open up the way
tothe creation of harmony and strength of the civic
culture of peace involved in culturaldiversity for
human solidarity.
References:
1. Asgharali Engineer. (1995). Lifting the veil:

communal violence and communal harmony in
contemporary India. Delhi: Sangam Books.

2. Aggarwal J.C (2002) Theory and principles
of education. New Delhi :Vikas Publishing
house,pp. 384

3. BalwinderKaur(2006). Peace Education. New
Delhi: Deep and Deep Publication.

4. Chakarborty A.K. (2004) Theory and
principles of education. Meerut : Surya
Publication, pp.574 – 583

5. Deif M. F. (1995).The Significance of Peace,
200 pp. Cairo University, Egypt: The Nile
Publications.

6. Hinitz B. F. and Stomfay-Stitz A. M. (1999).
Cyberspace: A New Frontier for Peace
Education, in Peace Education: Contexts and
Values, pp. 383–407.

7. Khvilon EV.and Partu M. (1997). UNESCO’s
Mission in the Promotion of International
Cooperation.T.H.E. Journal 24(6).

8. Nimer N. (1996). MeouravAravi—Arabic
Pot-Pourri: Chosen Literary Pieces. Nazareth:
Dept. of Arabic Culture, Ministry of Education.

9. Reardon B. (1998). Educating for Global
Responsibility: Teacher Designed Curricula
for Peace Education. New York: Teachers
College Press.

10.Rokem F. (1995). Postcard from the Peace
Process: Some Thoughts on the Palestinian–
Israeli Coproductionof Romeo and Juliet.
Palestine–Israel Journal, 5 (Winter), 112–117.

11. UNESCO. (2006). UNESCO Guidelines on
Intercultural Education: 1/1 Key Issues and
Interrelationships.[Online].Paris: Education
Centre.

12.Wiesel E. (1986). Speech delivered on the
presentation of the Nobel Prize for Peace
(Sweden, The NobelPrize Foundation).

13.Women In Conflict (1995). Palestine–Israel
Journal: Politics, Economics and Culture, 2(3).
Jerusalem.




